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El propósito del presente estudio es de dar a conocer  la inclusión  de 
estrategias de aprendizaje en el diseño e implementación de actividades de 
comprensión durante le procesos de escucha, al igual que describir las diferentes 
percepciones de los sujetos de estudio al  estar expuestos a este tipo de actividades. 
De igual manera, los objetivos  propuestos en este estudio apuntan a informar acerca 
de la importancia del conocimiento declarativo en el desarrollo de competencias de 
escucha. El estudio se  realizó en una universidad pública ubicada en el centro-
occidente colombiano,  con seis participantes del programa académico de inglés. 
Dichos participantes fueron expuestos a actividades de escucha diseñadas  por el 
investigador, quien a  su vez fue el facilitador en todas las secciones.  El periodo de 
exposición a las actividades fue de un mes aproximadamente.  
Los resultados obtenidos indican que el diseño  e implementación de las 
estrategias Bottom-up and Top-down  promueve el  uso de estrategias  de aprendizaje 
entre  los participantes mientras son  expuestos a actividades de escucha, también se 
evidenció un cambio en las percepciones de los sujetos con respecto a dichas  
actividades. Además, se demostró que una vez activado el componente lingüístico, se 
incrementara el nivel de la comprensión  oral, y a su vez promovió, entre los 
participantes, la importancia que tiene el manejo de la terminología y su aplicabilidad 
para sus vidas profesionales. Por lo tanto, el presente estudio proporciona información 
crucial para los estudiantes de la licenciatura en el diseño e implementación de 
actividades de comprensión oral y en los procesos de seguimiento y valoración del 
desarrollo de competencias comunicativas. 
  






The present study aims at reporting the impact of the incorporation of learning 
strategies on the design and implementation of listening comprehension tasks as well 
as at describing participants‟ perceptions when being exposed to these tasks. In the 
same line, the objectives of the present study aim to inform about the importance of 
the implementation and development of learning strategies during the listening 
comprehension task. The research was conducted in a state university located in the 
growing-region of Colombia with six participants from the degree program. Such 
students were exposed to listening tasks designed by the research, such exposure 
took approximately one month.  
The results obtained reveal that the implementation of listening comprehension 
tasks foster participants learning strategies. Furthermore, a change in learners‟ 
perceptions towards listening tasks was evidenced since prior linguistic knowledge is 
activated; increasing listening comprehension proficiency and active participation in 
the process. Therefore, the present study provides essential information for students 
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1. Statement of the problem 
    
  The Colombian government has started the national Bilingual Programme 
(PNB) to be achieved between 2004 and 2019, a project which aims at ensuring that 
“Colombian citizens are able to communicate through English with internationally 
comparable standards, [which] will contribute to the insertion of the country in the 
processes of universal communication, the global economy and cultural openness” 
(M.E.N. presentation, 2006).  For this purpose, the Ministry of Education has created a 
guide booklet of standards titled “Basic Standards for Competences in Foreign 
Languages: English” (BSCE). This new standards booklet was developed based on 
the Common European Framework of Reference for Language (CEFR), which 
provides a common basis for the development of language programs, curriculum 
guidelines, examinations and textbooks in Europe. 
The (CEFR) sets several competences which are necessary in order to use a 
language for communication. For the process of learning a second language (L2), 
these are divided into knowledge of general competences and communicative 
competences according to the context, which include linguistic competences (i.e. 
lexical, grammatical, semantic, phonological), sociolinguistic competences (i.e. 
linguistic markers of social relations, politeness conventions, register, dialect and 
accent), and pragmatic competence (discourse, functional). According to the CEFR  
(2006), these components are required in order to learn a language; this study is 
focused   on the use of bottom up and top down learning strategies during the listening 
comprehension tasks, which also involves metacognitive and cognitive processes at 
  





different levels (Field, 2002; Lynch, 2002; Rost, 2002). It deals with the listening 
comprehension process  in Pre-intermediate learners, the learning process at this level 
is focused on listening comprehension, which involves physiological and cognitive 
processes (Field, 2002; Lynch, 2002; Rost, 2002), as well as attention to contextual 
and “socially coded acoustic clues” (Swaffar and Bacon, 1993). 
 At the University, the number of students becoming part of ELT program, mostly 
to be English teachers, is increasing. At the beginning of the program, students need 
to recognize the importance of listening comprehension in foreign languages due to 
the fact that students may receive as much as 45% of their information through 
listening to instructors and to each other.  According to Feyten (1991), of the total time 
people spend on communication: 45% is on listening, 30% on speaking, 16% on 
reading, and 9% on writing.  Among the four skills, listening is the language skill which 
usually develops faster than speaking and which affects the development of reading 
and writing abilities in learning a new language (Scarcella and Oxford, 1992; 
Vandergrift, 1997). It is also the most frequently used skill in the classroom and in daily 
life (Yang, 1996). 
In this sense, it is necessary that students become aware of strategies that 
improve the development of the listening skill. There has been a deficiency in this 
since language learners often do not recognize the level of effort that goes into 
developing listening strategies; therefore, these strategies need to be taught. In some 
cases the learners have never been taught, or they have no idea how to apply learning 
strategies during the listening comprehension process. For this reason, some learners 
have difficulty adapting to listening comprehension in a real context; additionally, it is 
  





observed that during the listening process many of the learners do not get the main 
point of what they are listening to.  
 Moreover, previous studies indicate that language teachers‟ knowledge about 
listening comprehension strategies is limited, and listening strategies have rarely been 
taught in the classroom nor have they been taught correctly (Rost, 1990). In some 
cases, students believe that the listening skills in L2 will develop in the same way as in 
first language acquisition (Long, 1989). However, this isn‟t necessarily the case, which 
means that students must be explicitly taught how to develop their listening skills as 
they will not develop instantaneously, as they seem to perceive. 
It is observed that some learners do not  face up with a specific goal during the 
listening comprehension process; in addition, it is also observed that during the 
listening process some of the learners do not get the main point of what they are 
listening to due to the fact that some of them do not know how to apply learning 
strategies during the listening task. In some cases, learners have practiced listening, 
they have been exposed to texts, but some have never been taught or given guidance 
about how to apply learning strategies during the listen comprehension process; 
hence, they tend to have many, frustrating, failed attempts at understanding a piece of 
text they have never heard before. For this reason, it is of great importance that 
students are taught how to apply these strategies appropriately. 
  The aim of this research, therefore, consists of ensuring that the students 
become aware of the use of Bottom up and Top down processes in order to improve 
their own listening process – both as learners, as well as teachers to be. Furthermore, 
  





there will be an explicit use of academic jargon related to the field of listening 
comprehension, which will be beneficial to the participants‟ professional development. 
  
2. Research questions 
 The purpose of this research is to see what kind of impact the use of Bottom –
up and top down strategies have in II semester students of the Licenciatura Program. 
There are two questions that will guide the development this study; one main question 
and two sub-questions: 
Main question: 
What does the inclusion of Bottom up and Top Down process in listening 
Comprehension Task evidence in participants‟ comprehension? 
Sub-questions:  
 What are learners‟ perceptions towards the use of Bottom–up and top-down 
strategies, when they are exposed to listening comprehension tasks in II semester 
students of the ELP?  
 What does the constant reflection on Bottom-up and Top-down processes and 
strategies used in the listening comprehension tasks, tell us about participants‟ 









 -To create awareness about the use of learning strategies in the process of listening 
comprehension in second semester students of an English Licencitatura Program.  
-To report how students‟ performance in listening tasks is affected after     exposure to 
listening  comprehension tasks by using Bottom up and Top down learning strategies. 
Specific Objectives: 
-To observe how the implementation of Bottom up and Top down listening strategies 
affects the process of listening comprehension skill of students from English 
Licenciatura Program 
-To Guide learners through the process of listening comprehension task about how to 
use Bottom up and Top down learning strategies.  
-To show the participants the jargon and the use of concepts related to listening 
comprehension strategies. 
3. Literature review 
3.1. Listening  
 Listening involves physiological and cognitive processes at different levels 
(Field, 2002; Lynch, 2002; Rost, 2002). Underwood (1989:1), states that “listening is 
the activity of paying attention and trying to get meaning for something we hear”; this is 
a complex processes that enables the brain to construct meaning from the sounds 
heard and understand spoken language. It is also the medium through which people 
gain a large portion of their education, their information, their understanding of the 
world and of human affairs, their ideals, sense of values, and their appreciation.  
  





According to Howatt and Dakin (1974), listening is the ability to identify and 
understand what others are saying. This process involves understanding a speaker's 
accent or pronunciation, a speaker‟s grammar, vocabulary, and comprehending their 
meaning.  A proficient listener is capable of doing these four things simultaneously.  
In addition, Thomlison's (1984) definition of listening includes "active listening” 
which means ways of listening and responding to another person that improve mutual 
understanding, and goes beyond comprehending and understanding the message 
content to comprehension as an act of empathetic understanding of the speaker.  
   According to the Input hypothesis proposed by Krashen (1980), he attempts to 
explain how the learner acquires a second language; the Input hypothesis is only 
concerned with 'acquisition', not 'learning'. According to this hypothesis the learner 
improves and progresses along the 'natural order' when he/she receives second 
language 'input' that is one step beyond his/her current stage of linguistic competence. 
Based on the Input Hypothesis, incomprehensible input cannot help to improve 
learner´s language (listening) proficiency. Comprehensible input has been described 
as i+1, that is, the material that is familiar to the learner´s, for example, if a learner is at 
a stage 'i', then acquisition takes place when he/she is exposed to 'Comprehensible 
Input' that belongs to level 'i + 1'. Since not all of the learners can be at the same level 
of linguistic competence at the same time, Krashen suggests that natural 
communicative input is the key to acquire a second language, so language input is the 
most essential condition of language acquisition. 
  As an input skill, listening plays a crucial role in students‟ language 
development. Krashen (1985) argues that people acquire language by understanding 
  





the linguistic information they hear.  Thus, Ronald and Roskelly (1985) define listening 
as an active process that requires the same skills of prediction, hypothesizing, 
checking, revising, and generalizing that reading and writing demand. 
 Moreover, Nunan (1998) believes that listening is the basic skill in language 
learning. Without listening skill, learners will never learn to communicate effectively; in 
fact, over 50% of the time that students spend functioning in a foreign language will be 
devoted to listening. Listening is the most frequently used language skill in everyday 
life; consequently, a good listener allocates 70% of his time listening, and only 30% of 
his time speaking (Myer and Myers, 1998; Beaverson, 1999). A study by Wilt (1950), 
found that people listen 45% of the time they spend communication. This study is 
widely cited by Matin (1987) and Strother (1987).  
 Similarly, researchers like Rivers (1981) and Morley (1991) proposed that 
people listen twice as much as people speak, four times as much as people read, and 
five times as much as people write: listening is a process of negotiating meaning with 
the speaker and responding, it is the medium through which people gain a large 
portion of their education, their information, and their understanding of the world. 
 
 
3.2. Ways of classifying listening tasks  
  Taking into account the amount of cognitive processes, listening purposes, 
listening contexts, and the kinds of listening activities - different situations require 
  





different types of listening. For example, Anderson and Lynch (1988:4) distinguish 
between reciprocal and nonreciprocal listening. According to these writers, the former 
refers to listening activities which provide the listener with opportunities to interact with 
the speaker and negotiate the context of the interaction, while the latter reverts to one 
way listening, in which the transfer of information is only from the speaker; for 
example, listening to lectures, news, public announcements. 
 Furthermore, Richards (1985) identifies conversational listening and academic 
listening. For him, conversational listening refers to listening to casual speech while 
academic listening means listening to lectures, and other presentations in academic 
contexts. 
 In addition, Ur (1984) classified the listening comprehension process into two 
sub-categories: passive listening for comprehension and active listening for 
production. According to Ur (1984), passive listening implies the act of simple listening 
with no response, whereas active listening indicates the act of making a basis for other 
language skills with imaginative or logical thought. It means that is not enough for 
listeners to hear what the counterparts said; it is necessary to understand and think 
about what he/she heard in order to communicate with the speaker. Therefore, the 
listener must be able to recognize key ideas in the listening comprehension task, and 
also be able to make association according to what they heard. 
 According to Rost (1990), on his part formalizes elements of listening pedagogy 
into four classes of active listening:  global listening, selective listening, intensive 
listening and interactive listening. These are further explained below: 
  





a) Global listening: thematic input to tasks: aims at helping learners construct an 
overall sense, or gaps of a text. Well-constructed global listening exercises can 
be helpful in developing the ability to identify topics and transition points in 
topics. 
b) Selective listening: information input to tasks – aims to help learners derive 
specific information from the texts, even when the texts themselves are well 
beyond the learner‟s current level of linguistic and content knowledge. 
c) Intensive listening: formal input to tasks is aimed at focusing learner attention 
on features of the language system once text meaning has been established to 
some content. 
d) Interactive listening: developing appropriate responses - focuses on helping 
listeners develop awareness of differences in cultural styles of listener 
feedback, and options for providing such feedback. 
 These taxonomies of listening imply that listening is an active and complex 
process, which requires the listeners to employ varied enabling and enacting micro- 
skills; however, for this study the research will take into account Rost‟s as well as Ur‟s 
(1984) classification of listening which seem to be the most relevant to the purpose of 
this study. 
3.3 Factors affecting the process of listening 
 Underwood (1989) offers seven conceivable causes of obstacles to efficient 
listening comprehension. First, listeners cannot control the speed of what they hear; 
  





according to Underwood (1989) “many English language learners believe that the 
greatest difficulty with listening comprehension, as opposed to reading 
comprehension, is that the listener cannot control how quickly a speaker speaks”, 
(Underwood, 1989.p16).  
Second, listeners cannot always have words repeated which is a serious 
problem in learning situations. In the classroom, the decision as to whether or not to 
replay a recording or a section of recording is not in the hands of the students. 
Teachers decide what and when to repeat listening passages. However, it is “hard for 
the teacher to judge whether or not the students have understood any particular 
section of what they have heard”, Underwood (1989.p.16). 
 Third, listeners have limited vocabulary. The speaker may choose words the 
listener does not know. Listeners sometimes encounter an unknown word, which may 
cause them to stop and think about the meaning of that word and thus cause them to 
miss the next part of the speech. 
 Fourth, listeners may fail to recognize the signals, which indicate that the 
speaker is moving from one point to another, giving an example, or repeating a point. 
Discourse markers used in formal situations or lectures such as “secondly” or “then” 
are comparatively evident to listeners. In informal situations or spontaneous 
conversations, signals are vaguer such as pauses, gestures, increased loudness, a 
clear change of pitch, or different intonation patterns. These signals can be easily 
missed, especially by less proficient listeners. 
  





 Fifth, listeners may lack contextual knowledge. Sharing mutual knowledge and 
common context makes communication easier. Even if listeners can understand the 
surface meaning of the text, they may have considerable difficulties in comprehending 
the whole meaning of the passage unless they are familiar with the context. Nonverbal 
cues, such as facial expression, gestures, or tone of voice, can also be easily 
misinterpreted by listeners from different cultures.    
 Sixth, it can be difficult for listeners to concentrate in a foreign language. In 
listening comprehension, even the shortest break in attention can seriously impair 
comprehension. Concentration is easier when students find the topic of the listening 
passage interesting; however, learners sometimes feel listening is very tiring even if 
they are interested because it requires an enormous amount of effort to follow the 
meaning. 
 Seventh, learners may have established certain learning habits such as a wish 
to understand every word. In some cases teachers want learners to understand every 
word they hear by repeating and pronouncing words carefully, by grading the language 
to suit level, or by speaking slowly. Consequently, learners tend to become worried if 
they fail to understand a particular word or phrase and they will become discouraged 
by their failure. It is thus sometimes necessary for learners to tolerate vagueness and 
incompleteness of understanding. 









4.1 The process of listening comprehension 
 For L2 learners who are acquiring a new language, the term „listening 
comprehension‟ typically refers to all aspects of listening because comprehension 
through listening is considered to be a foundation for enabling learners to process the 
new language, due to the fact that “comprehension is often considered to be the first-
order goal of listening, the highest priority of the listener, and sometimes the sole 
purpose of listening” (Rost, 2002, p. 59). 
 Nowadays, Listening comprehension is considered as an active skill which 
involves many processes. Byrnes (1984) characterizes listening as a “highly complex 
problem-solving activity” that can be broken down into a set of distinct sub-skills 
(p.318). Listening comprehension has also been recognized in second language 
acquisition as an active process which involves complex problem solving skills 
Byrnes& Call (1984) and Richard (1983). Also, Richards (1985) points out 
psycholinguistic, semantic, pragmatic, discourse analysis and cognitive science” 
(p.189) in the listening comprehension process.  
Lynch (1998) argues that in order to comprehend spoken messages, listeners 
may need to integrate information from a range of sources: phonetic, intonations, word 
order. Additionally, Vandergift (1999) defines listening comprehension as an active 
process in which learners must distinguish the differences between sounds, 
vocabulary, grammar intonation, stress and context in order to interpret and respond to 
messages immediately.  
  





 Furthermore, researchers have accepted the notion of  listening comprehension  
as being technically similar to reading comprehension and have explained the 
processes of listening comprehension with the principles derived from reading 
comprehension research (e.g., Carroll, 1972; Anderson 1983; Chaudron & Richards, 
1986; O‟Malley, Chamot, & Kupper, 1989; Lund 1991; Tsui & Fullilove, 1998). These 
researchers have argued that listening comprehension, like reading comprehension, 
involves two stages: (1) apprehending linguistic information (text-based; low level) and 
(2) relating that information to a wider communicative context (knowledge-based; high 
level). These studies have also introduced two processing models for comprehension: 
(1) bottom-up and (2) top-down.  
 Richards (1990) provides a clear description of how listening comprehension is 
achieved by native and non-native listeners. He refers to this listening process as 
bottom-up and top-down processing. Bottom-up processing refers to the decoding 
process: the direct decoding of language into meaningful units, in order to decode 
sounds students need to know the code. The code consists of how the sounds work, 
how they string together and how the code can change in different ways when it is 
strung together. The top-down processing refers to how listeners use their world 
knowledge to attribute meaning to language input; how our knowledge of social 
convention helps us understand meaning. 
 Earlier reviews of research in second language listening instruction Lynch, 
(1998, 2002); Mendelsohn, (1998) ; Rost, (2002); Rubin, (1994) call attention to the 
critical role of both bottom-up and top-down in the listening comprehension process. 
Listeners use top-down processes when they use context and prior knowledge (topic, 
  





genre, culture, and other schema knowledge in long-term memory) to build a 
conceptual framework for comprehension.  
   On the other hand, Bottom up strategies are text based on the listener relying 
on the language in the message, that is, the combination of sounds, words, and 
grammar that creates meaning, bottom up strategies include: listening for specific 
details, recognizing cognates, and recognizing word-order patterns. Listeners need to 
learn how to use both processes to their advantage depending on their purpose for 
listening. As pointed out by Mendelsohn (2001), in real-life listening we listen in 
different ways, depending on our purpose for listening. 
Bottom-up processing starts with the lower-level decoding of the language 
system evoked by an external source like incoming aural information, and then moves 
for interpreting the representation through a working memory of this decoding in 
relation to higher-level knowledge of the context and the world (Morley, 1991).  
Conversely, top-down processing explains that listening comprehension is 
achieved through processing that involves prediction and inference on the basis of the 
hierarchies of facts, propositions, and expectations by using an internal source such 
as prior knowledge (Buck, 1994). This process enables listeners to bypass some 
detailed information and makes researchers consider the fact that listening 
comprehension may not a unidirectional ability. 
 Moreover, Segalowitz and Segalowitz (1993) maintain the automatization of 
word recognition skills (i.e., fluent bottom-up processing) is critical for successful 
listening comprehension. Motivated by this theoretical premise, Polmes (2003), 
  





investigated the effects of training in top-down comprehension skills “traditional 
listening”, against bottom-up recognition training. He found no significant differences 
between the two groups in the final comprehension measure. Poelmans attributed this 
finding to a discrepancy between the contents and exercises of the training and testing 
conditions, as well as the insufficient training.  
  However, Osada (2001), attributes the lack of success in listening to an 
overemphasis on bottom – up skills, based on his analysis of answers to question on 
idea unit analysis, he found that low-proficiency Japanese students of English tended 
to adopt a mental translation approach to listening. He argues for more emphasis on a 
top- down approach because beginner level listeners cannot construct meaning when 
they process connected speech on a word-by word basis only, so  they use previous   
knowledge in order to contextualize  a  situation, Rivet and Krajcik (2008), state that 
“contextualizing instruction focuses student‟s attention on the interrelationships between 
concepts.” In addition Darn (2009) affirms that eliciting is significant as it provides a more 
learner-centred environment, and new information learnt becomes more significant by linking 
students previous knowledge with new information. Thus activate students‟ prior knowledge 
and personal experiences by engaging them in meaningful problems that establish a need-to-
know situation for learning. By embedding learning in problems and situations that are 
meaningful for students, the legitimacy and relevance of their prior knowledge is made more 
transparent (Brown et al., 1989). Additionally, contextualizing helps learners to organize 
and integrate knowledge and also provide learners with a perspective for incorporating 
new knowledge into their exiting schema, as well as opportunities to apply their 
knowledge (Edelson et al., 1999). 
  






On the other hand, Hulstijin (2001),  suggests that the development of top–
down strategies are inadequate for linguistic input to become an intake for L2 learning. 
He also argues that bottom up skills need to be developed at the beginners level, so 
that all the components of the acustic signal become meaningful units for the listener.  
Moreover, Hulstijin (2001), states that Bottom up and Top down strategies do 
not act independently; while the relationship between both is not fully understood, it is 
clear that there is some sort of compensatory relationship between them, just in case 
one process does not work effectively, the other will assists the listeners in order to 
have a meaningful listening comprehension,  
 
Stanovich, (1980). This explains why we say “What did you say?” then a 
fraction of a second later we fill in what we did not fully decode and quickly follow it up 
with “Don‟t worry.” It is assumed that one type of processing is favored when in fact 
they work together. In different contexts with different discourses one type of 
processing may work harder than the other. When someone is in a familiar context, 
listening to a familiar voice may not make the bottom-up process work as hard as the 
top-down process.  
In contrast, Nunan (2002) clarified that listening comprehension is neither top-
down nor bottom-up processing. It is an interactive, interpretative process where 
listeners employ both prior knowledge and linguistic knowledge to make sense of the 
  





incoming message, it is necessary that the learner gets awareness on how to use 
those learning strategies in efficient and effective ways. 
 
Learners will need to balance top-down with bottom-up strategies during the 
listening comprehension process. While a top-down approach will help learners 
develop real-life listening skills, on the other hand Bottom up will help them develop 
word recognition skills. Richards (1990) discusses the importance of the transactional 
and interactional functions of language but presents a very simplistic version of how 
these two functions relate to the two types of comprehension processes.  
 While Richards‟s representation may be simple, it still raises an important point: 
teachers need to be aware that there are different functions or different discourse 
types that are processed differently, and that the level of bottom-up processing needed 
by a learner is determined by the amount of top-down processing that a student can 
bring to their listening. Basically, students are able to engage top-down process more 
in a text dominated by interactional functions than they would be in a text dominated 
by transactional functions. 
 Moreover, McDonough and Shaw (1993) claim that listening skills should be 
discussed under two related headings: 
1) Processing sound:  
 To segment the stream of sounds and recognize word boundaries. 
 To recognize sentence and clause boundaries in speech. 
  





 To recognize significance of language-related features, most obviously 
intonation. 
 To recognize changes in pitch, tone and speed of delivery. 
2) Processing meaning: 
 To organize the incoming speech into meaningful sections. 
 To identify redundant material. 
 To use language data to anticipate what speakers are going to say. 
 To store information in memory and know how to retrieve it later, by 
organizing meaning as efficiently as possible and avoiding too much 
attention to immediate detail. 
 In this way, it can be concluded that the effect of bottom up and top down 
strategy use on listening comprehension has been investigated to many degrees. For 
instance, O‟Malley, Chamot, and Kupper (1989) revealed that effective listeners 
utilized top-down strategies (e.g., using prior knowledge of a topic), whereas 
ineffective listeners relied almost exclusively on the application of bottom-up strategies 
(e.g., using word-recognition). 
  For this reason, the main purpose of this project is to combine these learning 
strategies in order to show the students how effective their implementation could be 
during the listening comprehension process in order to become active listeners.  
4.2 Listening comprehension strategies 
  In the process of listening comprehension, there are three different types of 
strategies: (a) meta-cognitive strategies, (b) cognitive strategies, and (c) socio-
affective strategies. Meta-cognitive strategies, involve planning, monitoring and 
  





evaluating comprehension (O´Malley and Chamot, 1990). It refers to situations such 
as paying attention to the main points of a lecture, for example. Cognitive strategies 
are used to manipulate information, which involve summarization and organization of 
information and many ideas, which means guessing the meaning of an unknown word 
(Rubin 1987). Socio- affective strategies are related to the ways that L2 learners 
decide to interact with others. Ellis (1994) includes cooperation and self-
encouragement, while Vandergrift (1996) adds asking someone for help. Therefore, 
the present study will be focused on the cognitive strategies Bottom–up and top-down 
during the listening comprehension task. 
 Bottom-Up processes describe the ways in which the linguistic competence of a 
listener works to 'build' toward comprehension of a message. According to Peterson 
(2001), these are the lower level processes that work to construct meaning from 
recognition of sounds and words, which, when identified, are fit into larger phrasal 
units and then matched with related ideas stored in long term memory. Brown (2007) 
notes that Bottom-Up processing "focuses on sounds, words, intonation, grammatical 
structures, and other components of spoken language (p. 312). At lower levels of 
language proficiency, the activation of Bottom-Up processing is thought to impose a 
great strain on conscious attention and therefore, working memory. With practice 
comes greater degrees of automaticity and a freeing-up of working memory for 
attention to higher level processing (called Top-Down) (Peterson, 2001), thus top 
down processes work in the opposite direction, drawing on the listener's own prior 
knowledge and expectations to help decode the message. The listener's repository of 
background information (sometimes called schemata) can relate to the context, the 
  





topic, the type of text, conventions of rhetoric and discourse organization. This 
knowledge becomes useful in decoding a message--even when a message hasn't 
been heard in its entirety (Peterson, 2001). Knowledge of facts, propositions and 
expectations allow prediction and differencing that "enable the listener or reader to 
bypass some aspects of Bottom-Up processing" (Chaudron and Richards, 1986). This 
allows listeners to "fill in the gaps" which are often present in spontaneous 
unrehearsed speech, helping them arrive at global meanings and interpretation that 
don't rely on comprehension of every subsection of the message. Without paying 
attention to grammatical form, listeners can often assemble a meaning ju3st from the 
context and their knowledge of key words (Newton, 2009).  
 In conclusion, strategies are necessary for raising students' awareness on 
listening  as a skill that requires active engagement, by explicitly teaching listening 
strategies, learners are provided with  tools needed to cope with  listening 
comprehension tasks  and  to develop the skills, abilities and the confidence to handle 
communication situations they may encounter beyond the classroom. In this way, 
learning strategies are giving the students the foundation for communicative 
competence in the new language.   





Concentrate on text –based aspects  
 
Hear a word and repeat it. “I will hear a word 




 Listen for topic, then details. “ss 
started thinking about what could be 
electric.”  
 Putting a series of pictures or 
  






 Listen for structure “ Ss Listening for 
verbs, and then tried to fit them with 
nouns. 





sequence of events in order. 
 Listen to conversations and identify 
where they take place. 
 Reading information about the topic 
then listen to identify whether or not 
the same points are mentioned, or 








 Rubin (1994) 
 
 Listeners will focus on the meaning of 
individual. 
 Recognising individual phonemes 
 Recognising stressed syllables 
 Recognising syllable reduction due to weak   
forms and/or elision 
  Recognising assimilation, this is when a 
sound changes to become more like 
another sound which follows or 
precedes it. For example, brown bag 
sounds like /. 
 Rubbin (1994) 
 Listeners may emphasize the gist of 
the whole listening instead of the 
meaning of individual words. 
 Picture – details, global processing 
details, global processing 
Foley (1994,pp82) 
Listen to sentences and identify sentences 
fillers such as such as: 
“I mean” “Like” “you know”. 
Mendelson (2001) 
 listening for the main idea 
 predicting 
 drawing inferences 




Recognizing sounds and identify division and  
connective speech  
Procedure: TT reds out a number of sentences, 
and asks learners to write down how many 
words there would be in the written form. While 
the task right sound easy for learners  the weak 
formal info: 
I´m going to the show. 
Do you want some cheese? 
Chamot (1994)   
 
 Think about the situation, try to 
understand the speaking purpose, 
try to understand the speaking 
attitude. 
 Predict what speakers will say. 
 Focus on conversation themes. 
 
  





Let´s have a party. 
Ur (1985)  
 Identifying the antecedents of pronouns  
 Recognizing if a sentence is active or 
passive 
 Distinguishing between sentences 
containing causative and non-causative 
elements 
 Identifying major components of a 
sentence 
 Recognizing the use intonation 
 Recognizing  the time reference of a 
sentence 
 Distinguishing between positive and 
negative sentences 
 Identifying particles in rapid speech 
 Identifying missing particles in colloquial 
speech  
 
 Ur (1985)  
 Listening to part of a conversation 
and inferring the topic. 
 Looking at the pictures, then 
listening to conversation about the 
pictures and matching them to the 
pictures 
 Listening to conversations and 
identifying the setting 
 Reading a list of key points to be 
covered in a talk, then numbering 
them in the sequence heard while 
listening to the talk 
   Reading information about a topic, 
then listening to talk on the topic 
and checking whether  the 
information was mentioned or not. 
 Reading one side of a telephone 
conversation and guessing the other 
speaker´s responses, then listening 
to the telephone conversation. 
 Looking at the pictures of people 
speaking and guessing what they 
might be saying or doing, then 
listening to how the story really 
ended 
   
 
Peterson (1991), and Brown (2001).  
 Discriminating between intonation 
contours in sentences. 
 discriminating between phonemes 
 listening for word endings 
 recognizing syllable patterns 
 being aware of sentence fillers in 
informal speech 
 recognizing words, discriminate between 
word boundaries 
 picking out details 
 differentiating between content and 
function words by stress pattern 
 finding the stressed syllable 
 recognizing words with weak or central 
vowels  
 recognizing when syllables or words are 
Schecter (1984,pp.22) 
 
 Find main ideas and supporting 
details 
 Predicting 
 Guess general meaning 
 Summarizing 
 Making  inferences 
  






4.3. Listening comprehension tasks  
 Tasks play an important part in language pedagogy. Candlin (1987) defines a 
task as a “problem –posing, social and interdependent activity which involves the 
application of existing knowledge to attain a goal”. This definition allows instructional 
planners and teachers to conceptualize units of instruction that involve problem –
solving and social dimensions and that build implications of knowledge toward an 
outcome. 
 According to the CEFR “tasks are a feature of everyday life in the personal, 
public, educational or occupational domains. Task accomplishment by an individual 
involves the strategic activation of specific competences in order to carry out a set of 
purposeful actions in a particular domain with a clearly defined goal and a specific 
outcome”  
 Furthermore, listening tasks can also be classified according to the quantity of 
response required. Ur (1996) distinguishes four categories of responses required in 
different types of listening tasks: no response required. (e.g. in listening story, news), 
short responses (such as true or false sentences),  long responses (answering 
dropped 
 recognizing words when they are linked 
together in streams of speech 
 using features of stress, intonation and 
prominence to help identify important 
information 
 listening for specific details 
 recognizing cognates 
 recognizing word-order patterns  
 
  





questions), and extended responses (e.g. discussion),  related to these four types of 
tasks. This means, a task requiring a short or no response can be less linguistically 
and cognitively demanding than a task requiring a long response.   
 In the process of listening comprehension there are three different types of 
strategies: (a) meta-cognitive strategies, (b) cognitive strategies, and (c) socio-
affective strategies. Meta-cognitive strategies, involve planning, monitoring and 
evaluating comprehension (O´Malley & Chamot 1990). It refers to pay attention to the 
main points of a lecture. Cognitive strategies are used to manipulate information, 
which involve summarization and organization of information and many ideas, which 
means guessing the meaning of an unknown word (Rubin 1987). Socio- affective 
strategies are related to the ways that L2 learners decide to interact with others. Ellis 
(1994) includes cooperation and self-encouragement, while Vandergrift (1996) adds 
asking someone for help. Therefore, the present study will be focused on the cognitive 
strategies Bottom–up and top-down during the listening comprehension task. 
  
During the listening comprehension task it is necessary to elicit the participant‟s 
knowledge through the use of listening activities, Dunkel (2007) implies in terms of 
listening activities three stages which are: pre-listening, while, and post listening 
activities. 
Pre-listening activities: Are those activities which serve as preparation for 
listening in several ways. During pre-listening the teacher may, in addition, set a 
purpose or decide in advance what to listen for, decide if more linguistic or background 
  





knowledge is needed and also determine whether to enter the text from the top down 
(attend to the overall meaning) or from the bottom up (focus on the words and 
phrases).  Thus, making students aware of the type of text they will be listening to, the 
role they will play, and the purpose for which they will be listening. 
While-listening activities: are related directly to engagement with text, which 
students do during or immediately after the time they are listening. Such as deciding 
what is and is not important to understand, use predicting to encourage students to 
monitor their comprehension as they listen, use questions to focus students' attention 
on the elements of the text which is crucial to comprehension of the whole. 
 Post-listening Activities: The teacher writes questions on the board and asks 
students to answer them. Students are also stimulated to talk and actively participate 
in the task; moreover, the teacher needs to encourage students to respond to what 
they heard. For example, where possible ask questions like “Do you agree?” which 
encourages debate.  Thus, during listening activities learners can be provided wiht the 
general background and key vocabulary in advance. 
5. Material Design 
  The selection of listening comprehension materials was very important for this 
project since the researcher needs to capture the interest and stimulate the 
imagination of learners, so that they will be more motivated to learn. The researcher 
will implement activities that foster listening strategies based on real-life audios. These 
tasks or activities are incorporated based on bottom-up and top-down learning 
  





strategies in this case. Penny (1984) gives us a list of the types of listening scenarios 
people in English speaking country may be exposed to: 
 Listening to the news / weather forecast/ sport report /announcements on the radio 
etc. 
 Discussing current problems / exchanging news etc. 
 Making arrangements/ exchanging news. 
 Listening to a telephone conversation. 
 Hearing announcements over the loudspeaker (at a railway station, for example or 
airport). 
 Receiving instructions on how to do something / get somewhere. 
 Watching a film/ theatre show/ television program. 
 Hearing a speech / lecture. 
 Listening to recorded/ broadcast songs  
 
 According to Nunan (1997), it is necessary to encourage the learners to bring 
into the classroom their own samples of authentic language data from “real-world” 
contexts outside of the classroom. They practice listening drawn from many different 
sources, including TV and radio broadcasts, taped conversations, meetings, talks and 
announcements.  
  When planning listening tasks, Ur (1984: 22) informs to bear the following points 
in mind: 1) the kind of real-life situations for which we are preparing the students. 2) 
The specific difficulties students are likely to encounter and needed practice to 
overcome. 3) The nature of the classroom teaching-learning process. This includes (a) 
  





the physical considerations such as the size and arrangement of the classroom, the 
number of students; (b) technical ones such as the use of tape recorders or other 
equipment; (c) the pedagogical ones: how to improve student‟s motivation, 
concentration and participation. 
 At the intermediate level, learners need to hear authentic text. Porter and 
Roberts (1997), Penny Ur (1984), stated that authentic texts are those “instances of 
spoken language which were not initiated for the purpose of teaching”.  At the 
intermediate level students need a well-organized program of selective listening to 
focus attention on the systematic features of the language code. Also, accuracy in 
discriminating grammatical features is very important at this level. If the leaner‟s 
cannot hear certain unstressed endings, article, inflection, and function words, they are 
less likely to incorporate them into their grammatical competences. Penny Ur. (1984) 
 
5.5. Developing Listening comprehension audio material 
 It is clear that listening is not a passive process but a complex process that is 
both interactive and creative. Listening skills can be taught in an active and purposeful 
way.   
For instance, the use of audio materials provides students with opportunities for 
developing communicative competence in addition to linguistic competence (Otto, 
1989). Such materials present students with: (1) high quality and clear recordings on 
accessible topics, (2) audio material that is thematically connected and sensitive to a 
student's need for constructing relevant schemata, (3) a clear distinction between 
macro-level listening comprehension activities and those that focus upon micro-level 
  





listening subskills, (4) contextual information in the form of visual graphics, pre-
listening vocabulary (5) partial outlines or other forms of supporting linguistic-visual 
information, (6) comprehension checks in the form of multiple choice and true/false 
questions, cloze passages, discussion prompts and (7) appendices with answer keys 
and full or partial transcriptions of the audio recordings (Otto, 1989). 
6. Methodology  
6.1. Research Design 
 The present study is qualitative as it deals with participants‟ behavioral patterns 
concerning performance and perceptions towards listening tasks by using Bottom up 
and Top down learning strategies. Teaching activities were designed and planned by 
the researcher, and implemented by the researcher too. This research had a length of 
one month of implementation, with two sessions peer week; each session had a length 
of 45 minutes. The teaching implementation included:  pre listening activities, while 
listening activities and post listening activities, all the activities included Bottom up and 
Top down learning strategies  
  In addition, this research is a descriptive – interpretative case study since as Yin 
and Stake  (cited in Tellis , 1997) explain, the data is taken from  multiple sources such  
as observations, semi  structured interviews  and teachers journals Goh (1997); Rost 
(1994), in which participants  viewpoints were take into account. Furthermore, this kind 
of study is also multiple –perspectival, as explained by Tellis (1997).  
 “Case studies are multiple –perspectival analyses. This means that  
  





 researcher considers not just the voice and perspective of the actors, but 
 also the relevant groups of actors and interaction between them. (p1)” 
 As a result, the researcher started to design the case study protocol proposed by 
Yim (cited in Tellis , 1997) some aspect such as  participants background, theoretical 
principles regarding second language  acquisition, setting where data will be collected 
were required. In this case, students in II semester of a Licenciatura program were 
observed, in order to understand how the participants develops learning strategies in 
in the listening comprehension process by applying bottom up and top down learning 
strategies.  
This study is a descriptive interpretive case study which allows the researcher 
to report the use of Bottom up & Top down learning strategies in the listening 
comprehension process. This study data had been interpreted and analyzed based of 
the two learning process, such data can be explained from the researcher and the 
participants own perspective. Interpretation included an exploration of the emotional 
and physical limitations, frustrations, aspirations and other related behaviors in the 
study. 
 Therefore, in this study, the researcher was primarily interested in raising 
awareness about the implementation and the use of learning issues that could 
strategies that learners applied during the listening comprehension process. During 
the observation the researcher did not have control over the behavioral events, which 
is a characteristic of case studies. 
  





  Moreover, in order to collect the data, this study applied Grounded Theory (GT); 
GT was discovered by Glaser and Strauss in 1967, which is defined as “systematic 
inductive guidelines for collecting and analyzing data to build middle-ground theoretical 
frameworks that explain the collected data”. (Charmaz, 2000: 509). It means that this 
study had included a grounded theory approach by conducting a deductive-inductive 
data-analysis strategy. 
  The aim of this study was to enable participants to understand and apply 
Bottom up and Top down processes during the listening comprehension tasks. This 
study intent to develop a new theory based on the theory background and the 
collected data; thus, their aim was to enable participants to get awareness about the 
implementation of those processes and also to know the different strategies that they 
can apply during the listening comprehension process. 
6.2. The context 
The study was conducted at the Local State University of Pereira (Colombia) 
which is located in the suburbs of the city with an area of 29,14 hectares, surrounded 
by natural landscapes. The university reports about 13.000 students registered at 
engineering and technology, and others such as healthcare, teaching, arts and 
humanities, among others. The university also contributes in the development of 
competences in foreign languages such as French, German and English through the 
courses offered at the University Language Institute. 
  





 The Licenciatura program began on April 12th, 2004. The professional profile of 
the graduated student is based on the knowledge of English Language and updated 
methodologies for teaching English. In order to train English Language teachers, those 
are characterized for having a highly academic knowledge, research spirit and 
humanistic competence.  
6.3. Participants 
  The participants were II semester students of the Pre-Intermediate English 
course at the Licencitatura program; it consists of three groups, and each group has 
twenty students. The participants selected for this study were  from the group that had 
class on Tuesday, Wednesday and Thursdays in the afternoon, the group of twenty 
students was made up of seven males and thirteen females between eighteen & 
twenty years old. From this group, eight participants, of whom five were male and 
three were female, were selected for this study after doing a pre- test, adopted from 
listening test of Cambridge (KEY) English Test. The KEY test is prepared for the 
participants to assure a similar starting level, the participants who made the most 
mistakes were selected in order to identify the real effects of learning and 
understanding of content through the performance of Bottom-up and Top   down 
strategies, in order to give them the possibility to improve their listening 
comprehension throughout the implementation of them,  contrary to the 
implementation on participants with a better level of English, who have developed a 
level of proficiency and for whom it would not be easy to define if this proficiency 
comes from a previous learning process or the obtained bottom-up and top-down.  
  





6.4. Role of the researcher 
 In this study the researcher´s role was a participant as observer (Merriam, 
1998) as the researcher participated and observed the group at the same time.  
Marshall and Rossman (1989) define observation as "the systematic description of 
events, behaviors, and artifacts in the social setting chosen for study" (p.79). Rossman 
describes participant observation as the primary method. That was the method that the 
researcher used in order to collect data.  The researcher worked on the design and 
implementation of the tasks; also conducted interviews and recorded some of the 
sessions. The researcher instructed the learners about the use of Bottom up and Top 
down process during the listening comprehension tasks. 
6.5. Instructional design 
During the implementation of this study, the participants were selected based 
on a pre-test adopted from a listening Cambridge University test known as KEY 
English test.  This test was implemented to assure a similar starting level of 
participants; the test took approximately 30 minutes (including 8 minutes of transfer 
time), where the participants heard each part twice down process during the sessions.  
The pre-listening phase activities involved activating prior knowledge, explaining 
new vocabulary and making predictions. During this stage, the participants became 
familiar with the topic by activating previous knowledge through questions such as “do 
you know that place?”, “do you like this place?” Their prior knowledge was also 
activated by asking personal questions such as “have you ever been there?”, “do you 
know which one is more expensive…”, “which place do you think is best for going 
  





out”?; and by explaining key vocabulary by showing pictures. In this way, the 
participants became familiar with the context; hence, they were able to infer about the 
topic when the facilitator asked “What could the topic for the audio be about?”. 
Before the participants were exposed to the audio, the facilitator handed out a 
worksheet of what they had to listen to during the while listening stage, and she gave 
instructions regarding what they would have to do with the information. The facilitator 
explained that they were going to listen to the audio twice, and she explained that in 
the first time of listening they only needed to hear the audio in order to get a general 
gist about it; they would have to get general information by answering questions such 
as “how many people are involved in the conversation?”, “are they British or 
American?”, “where did the conversation take place?”. Afterwards, the facilitator gave 
to the participants a worksheet that they had to answer during the while listening 
stage,  
The second time of listening, the participants centered on comprehension 
through exercises that required selective listening, sequencing, listen for main ideas, 
inferring, contextualizing, and putting pictures in order.  
After this stage the whole group checked the listening tasks. If some questions 
were misunderstood, the facilitator exposed the participants to that part of the audio so 
that they could understand the audio and give answers to the question and this way 
they could improve their listening comprehension.  In the post listening stage activities 
such as role play simulation based on the audio, summarizing, and recreate the text 
were implemented.  
  





The implementation of this study took a length of one month, with two sessions 
peer week; each session lasted 60 minutes. All the sessions were videotaped, except 
for the first two sessions, which took place for piloting means, while all the other 
sessions were videotaped in order to collect data, so that data collected could be 
considered as field data.  
6.6. Data collection  
In order to answer the research questions appropriately, qualitative data 
collection forms were implemented to gather the required information; hence, the 
following three instruments were implemented: observations, interviews and a journal 
(Erickson, 1989). Thus, these date collection methods would provide information 
related to participants learning progress throughout the listening comprehension tasks.  
Interview 
The qualitative research interview seeks to describe the meanings of central 
themes in the life world of the subjects. The main task in interviewing is to understand 
the meaning of what the interviewees say (Kvale, 1996). A qualitative research 
interview seeks to cover both a factual and a meaning level, though it is usually more 
difficult to interview on a meaning level. (Kvale,1996). The Interviews were particularly 
useful for knowing participants on perceptions about the implementation of Bottom up 
and Top down learning strategies. This interview was followed by participants‟ 
completion of a questionnaire with 9 questions to further investigate their responses 
(McNamara,1999) (see Interviews‟ questions in Appendix A). Hence, this instrument 
  





was necessary to give answers to all the research questions involved in the current 
project. 
Teacher´s Journal  
The researcher made use of the teacher‟s journal in order to collect data. These 
instruments are public documents. Besides, the teacher´s journal was written after 
each teaching section. In this study, the researcher had six journals for reflection 
purposes. “One of the most important of these (benefits) is that this approach can 
provide access to the hidden affective variables that greatly influence the way teachers 
teach and students learn”, (Brock, Yu and Wong, 1992). Consequently, this instrument 
was necessary to give answer to the second sub-question of the study. 
Observations 
According to Merriam (2009), observation involves the complete analysis of 
people‟s behaviour, perceptions and assimilations to acquire data from the field that is 
under research.  Furthermore, the observation in this study was done through a video 
recorder; all the sessions were recorded and transcribed. Each observation lasted one 
hour per class.  Consequently, the recorded observations were necessary to give 
answer to the firs sub-question of the research study. 
6.7 Data Analysis 
After the complete collection of data, the information from observations and 
interviews was totally transcribed. This transcription came from the recorded 
interviews from the participants, observed recorded sessions, and a researcher written 
  





journal.  As defined by Merriam (2009), this aligns with a first step within the grounded 
theory procedures, where after making a transcription of collected data, then it is 
proceeded to compare one unit of data with another one, and as defined by the author, 
a grounded theory consists of categories, properties, and hypotheses which relates 
both categories and properties. In this way, the researcher had to transcribe literally all 
the collected data in order to follow with the coding and making the categorizations.  
Once the information was completely transcribed, the researcher proceeds with 
the coding. The first step was naming the sources. For instance, each participant and 
questions were numbered as well as the observations. Secondly, the information was 
underlined with different colours, each one of them representing a different aspect or 
commonality. Afterwards, the next step was grouping the information according to their 
relation with each of the research questions, represented with a specific colour. 
Finally, the researcher narrowed the data by gathering the information from the three 
data sources as they were the interviews, teacher journal, and observations. This was 
gathered and classified in columns. The last step consisted of providing a name to the 
obtained categories. With these obtained categories, the researcher presented the 
samples and its correspondent interpretations. These interpretations were discussed 
with other authors‟ ideas in order to provide a further analysis of this information and 










7.  Findings and Discussion 
7.1 The inclusion of bottom up and top down processes in listening 
comprehension tasks, and the guidance throughout the tasks stages, facilitates 
participants’ comprehension of the aural information.  
 After analysing the data collected in the journal, video and interview, it was 
found that when bottom up and top down processes are included in listening 
comprehension tasks, as well as the guidance throughout the task stages, participants‟ 
comprehension of the aural information significantly increases. This was evidenced 
throughout the tasks stages which were carefully design taking into account 
participants´ linguistic level, participants‟ task demands. The sequence of the Listening 
task followed in the present study was the one proposed by Dunkel (2007) which 
involves three main stages: pre-listening, while, and post listening activities.  
 7.1.1 Presenting the topic and key vocabulary of the audio by relating 
them to participants´ own experiences during the pre-listening stage, facilitates 
the understanding of the aural information. 
Data collected from video tape sessions and the interviews shows evidence of 
the pre-listening stage to prepare participants for what they are going to listen. In this 
stage, information was elicited through the use of questions to activate participants‟ 
background knowledge, to relate the topic with their own experiences, and to present 
key vocabulary from the audio, so that contextualization and prediction were improved. 
In this way, the current category is related with the influence of connecting the 
  





students´ previous knowledge as a way of elicitation and understanding of a listening 
exercise.  
VT: 
TT: “Do you know what a date means?”  
ER: “Two people go out.” 
TT: “Where do people go on the first date?” 
RC: “It depends of the kind of person that you are going to meet, for example by a coffee shop.” 
TT: “Where do people go for a date?” 
 EM: “to the park” 
 KA: “to the movie.” 
TT: “Where do people go in Pereira for a date?”  
FE: “La Victoria” 
ER: “Pereira Plaza”  
TT: “Where did you go on your first date?” 
FR: “Ice cream.” 
EM: “To my house.” 
TT: “have you ever had a double date?” 
EM: “Yes with a friend and their best friend, it was nice” 
In the previous sample taken from the video-taped session, it is observed the 
way that information is elicited through the use of questions related to a specific topic 
such as “A DATE” in order to activate learners‟ background knowledge. Hence, the 
participants ER, RC, KA, and EM related the questions asked by the teacher, using 
their own experiences, which allowed them to have a basis and improve their 
comprehension by the time of exposing to the audio. This was done through the 
elicitation of information about the specific topic, and relating it to their prior 
experiences. Furthermore, in the data bellow taken from interview Q1, the participants 
  





EM, and KA expressed how the guidance in the pre-listening stage helped them as 
participants to improve the comprehension of the aural information they were being 
exposed in the while- listening stage. 
Q1EM: “El nivel de comprensión fue bueno, porque antes de comenzar la actividad hablábamos de temas 
relacionados con el audio y compartíamos ideas o experiencias” 
Q2KA.  “(…). Aunque la realización del pre-listening por parte de usted  contribuye a una mejor 
comprensión”. 
 
According to the data taken from the interview and the videotaped session, it is 
revealed the importance of guiding learners during the pre-listening stage. In this way, 
the participants EM and KA recognize that talking about experiences and its relation 
with the content support them in the understanding of the listening activity, from which 
it is involved the use of several strategies such as prediction, inferring and 
contextualizing prepare the participants for the while- listening stage. In other words, to 
prepare them for the audio as explained in the following excerpt. 
 JRNL 
TT: “Based on the shared information, what do you think the audio will be about?” 
EM: “About a date.” 
KA : “Go for a date.” 
TT: “And what do you think?” 
RC: “Well, you remind ask about our first date and asked about where we went, so the topic is going out 
for a date.” 
  





The data above illustrates how the appropriate guidance and elicitation of 
previous knowledge in the pre- listening stage leads participants to take advantage of 
top down a bottom up processes such as inferring, contextualization, and prediction to 
improve their performance and understanding when the aural information is heard. 
This finding is aligned with Rivet and Krajcik (2008), who state that “contextualizing 
instruction focuses student‟s attention on the interrelationships between concepts.” In 
addition Darn (2009) affirms that eliciting is significant as it provides a more learner-
centred environment, and new information learnt becomes more significant by linking 
students previous knowledge with new information.  
Another aspect found in the present study was the way that participants used 
the prediction strategy in order to understand new vocabulary as the same way they 
made a connection with the previous knowledge, so they activated back ground 
knowledge during the prelisting stage in order to understand the new vocabulary. 
Those strategies allow participants to have an idea of what the content of the listening 
task will be about.   The finding confirms what Brown (1978), states about the 
relevance of the listener´s work when he or she predicts the information the speaker is 
likely to say.   
Thus, the current study evidences the importance of preparing participants for 
what they are going to listen, regarding appropriate guidance to elicit information from 
participants‟ back ground knowledge, so that they can contextualize and predict the 
topic of the audio.  
  





 7.1.2. The use of visual aids in the pre-listening stage, allows participants 
 to learn new vocabulary and to focus their attention in the while listening. 
The current study showed that the incorporation of visual aids in the pre-
listening stage implemented by the tutor, allowed participants to understand the 
meaning of words. According to the analysis of the data, the level of comprehension 
by using visuals aids before the listening task enabled the participants to focus their 
attention on important parts of the message.  A piece of evidence that supports the 
interpretation of this is in the following expert taken from the teacher‟s journal in which 
the facilitator presented the visual picture and said one sentence by pointing the  new 
word. In that case was “moustache”. 
JL: “Here, you can see a young man with a moustache”, this was said by the tutor by showing a visual aid 
and pointing to the key word, “moustache.” After showing the picture KA said: “MMMM, I didn´t know 
moustache means “Bigote” she said.”   
 The previous sample evidences that the participant recognized and understood 
the word after the visual aid was presented.  In consideration, the meaning of the word 
was recognized by the participant without any other resource than the image itself; the 
following sample provides evidence that corroborates the interpretation: 
Q5FM: “(…)  con la ayuda de estas imágenes, uno aprende las palabras y (...) las memoriza  
  inmediatamente; y es una muy buena forma de  aprender... léxico”.   
 The previous sample evidences that visual aids helped the participant to 
memorize new words, which help him to increase his lexicon. Although Duong and 
Nguyen (2006) indicates that memorization is controversial in EFL as it is considered 
an unnatural way to learn, the author also emphasizes that it is a cognitive strategy 
  





that increases the students‟ attention, enhances rehearsal, and even provides a basis 
for those who are learning a second language. Thus, through visual aids participants 
apply top-down processes as well bottom up processes because participants 
memorize language structures, and is positively attained by the participant FM. 
Conversely, the following participant provides a more complete description about the 
influence that visual aids have in contextualizing purposes. 
Q5ER: “ (…) también me  parece bueno el uso de las imágenes , primero le muestran a uno las     
imágenes y como decía con una oración completa, entonces le permite a uno ubicarse en  
un contexto para ya después  uno  escuchar;  esto ayuda...  (…) en la concentración, a “focalizar” más la 
atención en ese tema.” 
This excerpt evidences that the use of images helped the participant ER to 
contextualize the information about the topic before the audio, by first presenting the 
image, and then, by relating it with a determined context.  Moreover, the participant 
noticed how the guiding images helped to concentrate and to focus on the topic. This 
finding aligns with Berne (1995), Raphan (1996), and Rost (2002) who affirm that 
students needed to understand the meaning of the words to ensure their fluency. 
Hence, processing as bottom-up helps a listener to assign a grammatical status to 
words on the basis of syntax or the meanings of lexical items used in the message, 
and the top-down approach allows a listener to use prior knowledge as a part of the 
process of comprehension. 
7.1.3 The guided process during the while-listening stage fosters participants’ 
use of inference, contextualizing and key word identification. 
  





 Based on the data collected in the journal and the interview, it is evident that 
participants‟ comprehension while exposed to the audio, improved due to the guidance 
and the participants‟ implementation of strategies. Once participants‟ background 
knowledge had been activated, the key vocabulary of the audio script had been 
presented, and they had made predictions about the audio they were going to listen, 
participants were asked, for the first listening to read some specific questions related 
to the characters‟ relationship, age, accent, and the context where the conversation 
took place in order to confirm if their predictions were right, or to get a general idea of 
the conversation, etc. The following samples taken from the video-taped sessions 
illustrate the way participants RI, ME, KA, ER used strategies such as key words and 
inference in order to contextualize the information they grasped from the audio.  
  VT:  “Jobs”   
 KA: “The first person who was talking was a Police officer” 
 TT: “Why” 
KA: “I listened something with criminals” 
 TT: “The next one” 
 EM:  “The second one is the journalist” 
 TT: “Why”  
 EM: “He is talking about working with a computer”. 
 TT: “What do you have FE” 
 FE:” I think, it is a Journalist, because he is missing talking to real people.” 
 TT: “And you, what did you listen RI?” 
 RI: “Working alone”  
According to the data above, the relevance of guiding participants during the 
while listening stage is evident once they have been exposed to the audio for the first 
time. In the sample above, the facilitator elicited information about the characters 
  





involved in audio, and it was clearly evidenced in the way participants identified 
specific words associated with the vocabulary presented in the pre-listening stage, 
which was about occupations. For instance, participant KA associated the occupation 
of police officer with the key word criminals. In addition, participant EM also relates the 
profession of journalist with the phrase working with a computer.  The data reveals the 
importance of preparing participants for the first listening as well as guiding them with 
specific questions that enable them to grasp meaning and make sense of the content 
of the audio, by making associations between vocabulary presented, background 
knowledge and key words identified while exposed to the audio as presented in the 
following extract. 
IQ1FE: a mí me pasa que muchas veces escuchaba un texto y me quedaba en las mismas. Era muy 
dependiente del diccionario para buscar palabras. Ahora cuando no entiendo una palabra me baso en el 
significado de la oración para inferir que significa la palabra. Yo no sabía que era “journalist”, pero en el 
audio se hizo referencia a alguien que hablaba con muchas personas, entonces el audio cuando lo ponen 
por primera vez me ayuda para conectar la palabra con un contexto.  
JL: “…In these questions, all the participants gave a right answer. When the tutor asked about the 
relationship between the characters of the audio, most of the participants associated their answers with 
keywords they got in the while-listening. For instance, RI said father and daughter because she talked to 
him as “dad dad dad”...   
At that moment, R said: “the audio doesn´t say that”, so KA said it could be in the living room, “because it 
was so quietly.” 
As denoted in the previous excerpt, the participants identified the relationship of 
the people involved in the conversation by recognizing key words and inferring where 
the conversation took place. As indicated in IQ1FE, the participant did not know the 
meaning of the word “journalist”, so he inferred and contextualized meaning from 
  





specific information of words like “interviewing” and “people”. Therefore, it is evidenced 
that those processes complement each other, and even do not work independently. 
This finding is aligned with Stanovich (1980) who argues that bottom up and top down 
do not work independently as both are compensatory to each other. That is to say that 
if one does not provide the meaning, then the other will provide information to achieve 
it. This is underlined in the journal excerpt where the understanding of the meaning of 
some words was reinforced through the linking with words, as the connection of father 
and daughter because of the expression “dad”, giving as a result the correct answers 
required in the while-listening worksheet. 
On the other hand, participants were exposed to the audio script for the second 
time.  Some activities  such  as filling the gaps, putting pictures in order, arranging 
items in patterns, chart completion, true or false statements, multiple-choice questions, 
text completion, and selection of specific items of information from the audio were 
included in the worksheet. Besides, during the second time the audio was played it 
involved a more complex level of difficulty, in contrast with the first time the audio was 
played as general aspects of the content were to be identified.   In addition, those 
activities allowed participants   to infer, to predict, to contextualize, to associate 
information and background knowledge, and to personalize helped the participants to 
accomplish the listening comprehension task as emphasized in the next samples: 
IQ5ER: “Bueno, al  comienzo estaba escéptica porque yo nunca entiendo la parte de escucha porque se 
me dificulta… me di cuenta que es bueno escuchar el audio dos veces, porque así puedo  entender mejor 
la información del audio, y me da la oportunidad de conectar lo que entiendo con un contexto, como se da 
en el audio…..” 
  





IQ5KA: “El escuchar el audio dos veces me permitió responder las preguntas sobre el texto, es más, la 
primera escucha me sirvió de guía para entender la segunda escucha, como un entorno del contenido, y 
relacionar lo que identifiqué con nueva información del segundo audio…” 
Data shown above from participant IQ5ER and IQ5KA permitted to observe the 
importance of exposing participants to the audio for the second time so that they could 
have a better understanding of the information heard by associating the content with 
the context.  In accordance, Underwood (1989) argues that the way that the listening 
comprehension tasks are intended allow the learners to achieve the difficulty of 
listening comprehension task. Hence, the data also shows that even though the 
demands of the questions provided in worksheet were higher by the time of listening 
for the second time, participants were properly guided and prepared in the pre-
listening stage, as well as equipped with the information grasped in the first time they 
listened to the audio, and which led them to increase their compression of the content. 
Another aspect to contemplate is the related with the connection between the 
students‟ understanding within a context. To specify, the participants considered 
relevant this as in the second time of the audio it enabled to connect what she 
understands with a context, as a strategy of association of meanings, and the context 
as a complementary part of the understanding. Consequently, both bottom-up and top-
down as ways of information processing allowed the comprehension of the audio.  
Gilakjani & Ahmadi (2011)  argue that if the listeners are able to select the information 
based on the heard information,  then the listeners  will obtain a great deal of 
understanding from the information provided in the audio. If any of the previous 
conditions is not available, then the comprehension would not be possible.  
  





7.1.4 Post-listening stages foster participants use of the vocabulary presented in 
the prelisting stage and key words heard in the while listening stage  in order to 
created their own compositions 
 This sub- finding emerges from the analysis and interpretation of collected data 
from the video tape during the post-listening activity to ensure that the participants 
have understood the topic that they were listening. In fact, the participants 
strengthened written and speaking skills through performed dialogs or situations based 
on what they have heard to clarify meaning and extend their thinking through the 
activities. Moreover, the activities of post listening reflect the performance of students 
whether they have failed to understand or missed some parts of the listening message 
(Underwood, 1989). Therefore, in order to determine participants understanding, the 
current sub-finding is taken from the video tape session, where the participants FE, 
ER, KA, after being exposed to the audio, were asked to perform a dialog taking into 
account the topic of the audio script.  
  VT:  
 FM: “Where are you going?” 
 ER: “I´m going to the movie” 
 FM: “What are you going to watch?” 
 ER:  “I´m going to watch a new movie.” 
FM: “Can I come with you?” 
KA: “Dad, I´m going with my friends.”  
FM:  “Ok, but be at home at 9 pm.” 
KA: “Dad, the movie starts at 9 pm.” 
FM: “Be at home at 11 pm”. 
  





The previous sample illustrates the way participants ER, FM, and KA, 
performed the role-play, taking advantage of some model sentences used throughout 
the content of the audio. In addition, those sentences were appropriately used by 
participants regarding content and form. This type of exercise is supported by Dunkel 
(2007) who argues that post-listening activities are those in which the students are 
encouraged to participate actively in activities such as answering questions, or 
developing short dialogues according to the audio.  
Thus, when the students had to develop their own role-plays they involved the 
application of previous information to understand a new content, the employed content 
from other dialogues, which were based on the model of the conversation from the 
audio in the while-listening stage. 
 In order to understand the relation of role-playing with bottom-up or top-down 
processes, it is necessary to relate them in an interactional view, as it implies a social 
interaction through the understanding of a determined context (Tompkins, 2012).  In 
the case of the participants, the role playing involved social interaction, based on the 
understanding of previous key information such  language structures. The data shows 
evidence of participants understanding since the topic and sequence in the role play 
are closing related to the topic with the content of the audio script. 
 Q5FM : “Cada ejercicio tenía un orden muy lógico y muy interesante lo cual facilitaba la  comprensión y el  
interés en cada actividad propuesta… En mi caso, me parece muy bueno lo que se hizo porque pude 
practicar la escritura, el habla, y esta vez  no me dio tan duro la escucha, pues como ya teníamos un 
modelo para basarnos.” 
  





 Q5ER: “El último ejercicio fue muy motivante para mi porque me di cuenta de que si  puedo entender el  
    audio y además el relacionarme con otro audio me sirvió de    estrategia para poder hacer mis propios   
ejercicios”                                        
 In accordance with the collected data, the participants ER and FM have a 
positive perspective towards the implementation of the listening comprehension task. 
Moreover, they consider that the sequence allowed them to have strategies in order to 
achieve a specific objective. In consideration, Du (2009) argues that a positive attitude 
of learners towards L2 learn easier and rapid in comparison with those with a negative 
perception. As suggested by ER, the fact of being related with a previous model 
supported her in the elaboration of her own exercises, something that increased her 
motivation.  
 Thus, the implementation of the listening comprehension supported the 
participants in the development of the activities, increased their motivation, and a 
proper integration of the four skills was integrated as suggested by the participant FM.  
 As a result, strategies are necessary by raising students' awareness on listening  
as a skill that requires active engagement, and by explicitly teaching listening 
strategies, learners are provided with  tools needed to cope with  listening 
comprehension task  and  to develop the skill, ability and the confidence to handle 
communication situations they may encounter beyond the classroom. In this way 
learning strategies are giving the students the foundation for communicative 
competence in the new language. 
  
  





7.2. The guidance and the sequence of bottom-up and top-down strategies  of 
listening comprehension tasks increases participants’ motivation and raises 
their awareness on the importance of using listening comprehension strategies. 
After analysing the data collected in the journal, videos and interview, different 
aspects were evidenced about the participants‟ performance and their perceptions, 
during the listening comprehension tasks using bottom-up and top-down strategies. In 
this way, the current finding analyses the influence that the implementation and the 
guide  of listening comprehension tasks had in terms of the development of learning 
strategies, as well as the perspective that participants have in order to apply these 
processes as students and teachers in development. 
7.2.1. The inclusion of top-down and bottom-up strategies leads participants to 
have positive result in listening comprehension tasks,  which increases their 
motivation. 
Data collected from the interview shows evidence that guiding participants 
through the listening comprehension tasks builds their self-confidence and also 
increases their motivation for learning; therefore, participants obtained better results 
during the listening comprehension tasks, something that increased their motivation 
due to the fact that participants were aware about how the use of learning strategies, 
and it  allowed them to achieve the listening comprehension tasks successfully as it is 
observed in the following sample taken from the interview: 
Journal: 
“los participantes presentaban un mejor desempeño en actividades de escucha en contraste con el inicio 
del proceso lo cual  se refleja en la participación de ellos al momento de comparar las respuestas con 
  





todo el grupo, los participantes comparan las respuestas entre ellos y también las discuten lo cual 
muestra el grado de interés y motivación de los participantes en este proceso de aprendizaje”. 
Q2 FM: “Pienso que es un desempeño eficiente ya que con ayuda de usted aprendí a trabajar mejor con 
las estrategias, esto me motiva mucho, puesto que empiezo a escuchar las palabras claves en cada 
escucha, lo cual hace comprender mejor el tema de  la actividad, y también intento concentrarme e 
imaginarme en las acciones que se están realizando para poder contextualizar lo que se está diciendo…” 
In the previous sample taken from interview in Q2, participant FM said that 
through the guidance task he learned to apply learning strategies better. He also 
stated that this guidance increased his motivation as also reflected in the journal. 
Furthermore, he expressed that the application of learning strategies such as key 
vocabulary, inferring, and contextualizing allowed him to understand easier the content 
of a topic. Consequently, the guiding of top-down and bottom-up strategies supported 
the learners in terms of adopting learning strategies to achieve listening activities, as 
well as improving the motivation because of higher grades. Likewise, data taken from 
the interview in Q4 confirm this information in a more specific way: 
Q4EM: “Me parecen excelentes, porque nos ayudan demasiado a mejorar nuestras  habilidades en el 
listening….en mi opinión fueron de gran ayuda a la hora de realizar los exámenes parciales, ya que el 
resultado fue demasiado bueno y esto me motiva”. 
Journal: 
Durante el proceso, algo que capto mi atención como investigadora fue el cambio de actitud de algunos 
participantes, los cuales tenían una tendencia a tener aspectos de personalidad tímida y poco 
participativa. A medida que notaban mejoría en su desempeño, se tornaban más cómodos y con mayor 
autoconfianza en la medida en que daban sus aportes y respuestas para complementar las respuestas de 
otros, o bien se tomaba la iniciativa para responder voluntariamente. En términos de resultados, 
aportaban respuestas más específicas y acertadas de forma progresiva. 
  





The participant in Q4EM considered that bottom-up and top-down strategies are 
useful as they contribute to the improvement of the listening comprehension skill, and 
that the results in the partial exams regarding listening comprehension were good. In 
addition, it is widely connected with the journal reflection, in which it is described the 
progressive improvement of the participants in terms of results, as well as in terms of 
self-confidence or motivation as also stated in the previous sample. As stated by the 
participant in Q4EM, this sense of achievement has increased his/her motivation. 
Thus, participants are aware of the support that bottom-up and top-down strategies 
offer in terms of their understanding of listening comprehension tasks. Consequently, 
the appropriate guidance to effectively use bottom up and top down strategies, leads 
participants to improve their performance in listening comprehension tasks, which at 
the same time increases their motivation, so that better use of strategies improve 
language performance.  
This finding is aligned with Krashen (1991) who states that positive affect is 
necessary in order to learn  a language  a high affective filter prevents language input 
from being used and processed also    language learning depending on learners‟ 
attitudes, teachers must make the listening lesson interesting enough to grip students‟ 
attention. 
Furthermore, the facilitator has to ensure that tasks are difficult enough so that 
students are challenged, are involved mentally and physically in order to achieve an  
outcome., moreover, the job of the facilitator is to foster autonomy in the students and 
not give them all the answers. Thus, the implementation and the guidance  of bottom-
up and top-down  strategies supports the comprehension of listening tasks, which 
  





increase  their motivation, something that is evidenced not only in terms of 
understanding, but also something reflected in their grades as participant Q4 EM 
stayed. 
7.2.2 The coherent sequence of the tasks permits participants to cope with the 
listening comprehension tasks. 
This sub- finding emerges from the analysis and interpretation of data taken 
from the interview and the journal, in which participants expressed that the sequence 
of the task allowed them to have a better performance throughout the tasks stages 
which not only reduced levels of anxiety, but also increased their interest. In addition, 
the tasks were designed in a way where the participants saw logical sequences and 
activities were design according to their proficiency level. This was confirmed during 
the interview Q5 (FE, ER), and participants KA in the journal who agreed that having a 
clear sequence and instructions before the tasks were the key to their success in the 
listening comprehension tasks development, as it is evident in the following data taken 
from the interview.  
Q5FE: “Cada ejercicio tenía un orden muy lógico y muy interesante lo cual facilitaba la comprensión y el 
interés en cada actividad propuesta…” 
 In accordance to previous piece of data taken from interview Q5, the participant 
FE recognized the logical sequence of the tasks as something interesting, which 
facilitated his listening comprehension. Likewise, participant ER in interview Q5 
expressed his perception about the sequence of the listening tasks used in the 
classes:  
  





Q5ER: “Fue muy bien realizada debido a que los ejercicios presentaban una secuencia muy 
comprensible…nos daba más seguridad y confianza una idea de lo que escucharíamos, y también nos 
daba la oportunidad de practicar lo escuchado”. 
What this participant basically says is that the fact of having a logical task 
sequence and being guided by the tutor, increased his self-confidence and made 
participants feel more comfortable with the audio. Moreover, the participant KA stayed 
in the journal: 
JL: “El participante KA indica que  “Es mucho más fácil realizar los ejercicios si se tiene una  secuencia y 
una buena explicación de lo que se vaya hacer por parte de la profesora antes de estar expuestos a un  
ejercicio…”  
In the previous excerpt taken from the journal, it is evidenced that the sequence 
of the task designed and the explanation of the tasks made the participant more 
comfortable with the audio. The systematic sequence contributed to increase their 
success in the listening comprehension tasks; additionally, it has a positive influence 
on the participants‟ predisposition when they are exposed to listening comprehension 
tasks. This finding agrees with Kinoshita (2003), who agrees that integrating strategy 
use and instruction into regular language classes, students achieve the requirements 
of the tasks through the constant practice of the strategies used in class, and 
therefore, a more successful result will be evident as well. For that reason, the 
inclusion of bottom-up and top-down strategies represented a positive influence on the 
students‟ perception to learn a foreign language with more awareness as a proper 
sequence obtained through these strategies provided a more understandable basis as 
indicated by the participant KA, something emphasized in the next data: 
  





Q6 FE:   “Sería un método excelente porque es menester que estas actividades y estrategias se 
implementen  en  la motivación de los estudiantes para desarrollar ideas y habilidades que se despierten 
para una  eficiencia en el transcurso de la carrera en otras áreas.”   
Q6 ER: “Si porque pueden comprender mejor lo que se les va a enseñar, también es una buena manera 
de concientizar a los estudiantes de lo que es aprender una segunda lengua.”   
As evidenced in the collected data, FE and ER considered bottom-up and top-
down strategies as a supportive instrument to improve aspects as motivation and to 
gain awareness about the proper procedures to follow in order to reinforce the 
understanding of listening tasks and encouragement of ideas. In addition, FE 
emphasized on the benefits that the students are hoping to receive in other learning 
areas within the academic program they are taking. Consequently, a logical sequence 
as presented in bottom-up and top-down strategies supported the participants‟ 
performance of different tasks, which also have a positive influence on the participants‟ 
predisposition when they are exposed to a listening comprehension task.  This 
involves an integrative type of motivation to learn, which is also defined by Harmer 
(1998) as the type of motivation which is given for personal knowledge grown. 
Consequently, bottom-up and top-down strategies become a positive influence on the 
motivation of learners whether it is integrative or instrumental. 
7.3. Reflection of bottom-up and top-down strategies raised participants’ 
awareness of how to apply them. 
 
At the end of each listening comprehension task, a reflection took place around 
the topic of bottom-up and top-down processes and the involved strategies in each 
process. The purpose of the reflection was to raise awareness among participants 
about the different strategies that they used and the way those strategies were applied 
in order to cope with listening comprehension tasks and their demands in each stage. 
During the process of analysing the data taken from journal and interviews, it was 
found that after reflecting on the strategies used throughout the tasks‟ stages, 
  





participants became familiar with some terms related to their academic field. Thus, the 
main purpose was to make participants more conscious about the different strategies 
that they used through the listening comprehension tasks. In this way, the applicability 
and awareness of the type of strategies required in each stage of the task was 
explained by the facilitator, In this way, the current finding analyses the influence that 
the implementation and the guide of listening comprehension tasks had in terms of the 
development of learning strategies, as well as the perspective that participants have to 
apply these processes as students and teachers in development. 
7.3.1 Participants’ gained awareness about top-down and bottom-up after the 
application of the listening comprehension tasks. 
 In the process of analysing the data it was found that participants‟ perceptions 
about the concepts they have about bottom-up and top-down strategies showed 
awareness about the application of both bottom-up and top-down learning strategies. 
In addition, some participants were able to explain what kind of learning strategies 
they applied and also they were able to explain with their own words what does mean 
Bottom up and Top down strategies. The following sample taken from interview Q7 
participant FM gave a general descriptions about   what he understood from Top- 
down and continues with a deeper description about bottom-up . 
Q7 FM: “Bueno comprendo por Top-down que son estrategias que se emplean para aplicar conocimientos 
en un tema en general  y bottom-up es cuando se utilizan conocimientos de gramática, pronunciación y 
vocabulario con el fin de comprender los significados de palabras u oraciones en un tema específico”.  
Likewise participant ER gave a short explanation about what the meaning of Bottom up and 
Top down strategies, in which he stayed that  Top down   is to have a global  information about 
the topic, and bottom-up focus more on the details of grammar, structure, intonation. 
Q7 ER: “Entiendo que en el Top-Down se trabaja de la manera global de ver el tema y en el Bottom-Up se 
enfocan más en los detalles de la gramática, estructura, entonación”. 
After the implementation of bottom up and Top down processes, the cited participants 
consider that top-down implies working with general information. On the other hand, the 
participant in Q7FM defined bottom-up as the employment of linguistic knowledge to identify 
  





meaning of words or sentences of a specific topic, something agreed with a similar answer 
from the participant in Q7 ER, where bottom-up is interpreted as being centred on grammar 
structure details as well. Other participants related bottom-up in terms of narrowing specific 
content of information, while top-down is associated beyond the concept of identifying general 
information as denoted in the following samples: 
 
Q7RI: “Por medio del bottom-up se estudia unos puntos específicos de la actividad como lo es la 
gramática, connect speech, entonación,  palabras similares…en el top-down se parte de una idea general 
para la comprensión de lo que se está abarcando es del conocimiento previo que uno tiene acerca de 
algo.” 
Q7KA: “Bottom up hace referencia de lo específico a lo general, mientras que top-down se refiere de lo 
general a lo específico…en bottom-up se aprende estructuras gramaticales, significado de las palabras, y 
que más connect speech y en top-down, contextualizar, resumir. 
In accordance with the collected data, the participants were able to give a short 
explanation about the meaning of top-down and Bottom up procedures. In this way, the 
participants‟ concept about the nature of the mentioned processes reveals a positive 
awareness about the influence of its implementation in terms of understanding, something 
evidenced in the participants arguments and which presents similarities. In fact, in terms of 
bottom-up the participant in Q7RI also perceived that it is focused on specific aspects of 
linguistic knowledge. However, the participant specified that top-down starts from a general 
concept related with the student‟s previous knowledge to understand content.  Besides, the 
participant in Q7KA interpreted top-down in terms of contextualization and summarizing. What 
both interpretations share in common is the fact that bottom-up is associated in all cases with 
specific information of a content in order to identify, while top-down is defined as the 
comprehension of a general content, but associating previous knowledge from the participant 
or a context.  
Regarding the interpretation of the participants, Rost (2009) argues that participants 
must be able to apply both processes in order to understand the content of an audio, and even 
the differentiation between these processes from the learners reflect a clear implementation of 
bottom-up and top-down as learning strategies. Consequently, the interpretation achieved by 
the participants regarding of bottom-up and top-down processes reflect a successful 
understanding of the purpose of implementation of these learning strategies, while also 
reflecting gained awareness from the participants about the purpose of both procedures in 
their personal learning process. 
  





7.3.2  The constant exposure to listening comprehension tasks that involve 
bottom-up and top-down strategies, leads participants to become aware of the 
relevance these strategies have for them as teachers to be. 
The current study showed that participants perceived that applying bottom-up 
and top-down strategies are useful for them as future teachers as they will implement 
them with their own students in a future course them may guide. In other words, the 
participants raised awareness of the relevance that bottom-up and top-down strategies 
have for their  future as teachers to be, as it is evidenced in the following data 
collected from the interview in Q4. 
Q4ER: “...nos ayuda a una mejor  la comprensión,  también me ayudaron mucho digamos para lo que yo 
voy  a ser en el futuro con mi carrera como docente porque lo aprendido lo puedo aplicar tanto como 
estudiante y también como futura profesora”. 
According to the collected data in the interview Q4, the participant (ER) was 
aware of the influence of applying learning strategies during the listening 
comprehension process, which facilitated the understanding of the content in the 
listening task. Additionally, she expresses that knowing those strategies could help her 
as she can not only apply those strategies as a student, but also as a teacher to be. 
Another piece of data taken from the interview Q4, showed evidence regarding the 
importance that knowing those strategies have in their professional life. 
Q4RI. “La verdad muy bien me pareció algo muy interesante e innovador y como muy acordes al nivel que 
nosotros manejamos y pienso que  me puede ser  muy útil para mi carrera como docente.” 
Q5KA. “Desde que me relacioné con estas estrategias he ampliado mis perspectivas. Apenas comencé 
con mi primer grupo, y el aplicar estas estrategias no solo me aporta un mejor manejo de grupo como tal, 
  





sino que también me ha facilitado la explicación de diferentes temas debido a la respuesta de los 
participantes para entender el contenido del audio a través de estas estrategias”. 
The participant RI in Q4 expressed the importance of raising awareness of 
knowing those strategies which he found interesting, as well as useful according to 
their level and also, how they could be of use in his career. Hence, through the 
inclusion and teaching of effective listening comprehension strategies that belong to 
top-down and bottom-up processes, participants realized of the relevance those 
strategies have for their occupation as future facilitators. Moreover, the inclusion and 
use of these strategies in the listening comprehension tasks not only raised the 
participants‟ awareness for their occupation, but also caught their intention to 
implement them in order to facilitate listening comprehension  in their students, as it 
happened to them their personal case.  
This finding is aligned with Richard (2009), who suggests that if a teacher is 
knowledgeable in the strategies to study the language skills they are teaching, they 
are more likely to efficiently transmit that knowledge to their students. Hence, the 
teachers‟ awareness about language learning strategies is essential for the language 
learning and should not be neglected by the teachers as bottom-up and top-down are 
processes that the participants consider helpful in their professional development. As 
previously mentioned, the use of bottom-up and top-down processes are perceived by 
them as a useful source due to the fact that they reinforce their understanding of a 
listening activity while also being able to apply it in their professions as teachers. 
 
  





8 limitations  
There are a number of limitations to the present study suggesting that the 
findings should be interpreted with caution. To begin with, the study had to be 
conducted in a limited time period, only six sessions were done.  Although some 
development has been observed during this time, but is not enough in order to apply 
listening learning strategies, especially for listening, this is one of the most difficult 
skills. Also at the begging of this study a  student´s strike affected the implementation 
of this study. 
 
Therefore, it was necessary to find the appropriate audios according to the 
participants‟ level, and also design auf lesson plans which included the both process 
were difficult.  
In terms of the participants support, a positive predisposition and cooperation of 
the participants allowed to make a proper implementation of top-down and bottom-u 
procedures. However, some answers given in the interviews were widely subjective 
and it was not easy to interpret some of these answers as it used to be interpreted in 
different ways by prove readers. 
 In terms of theoretical foundation, most of the theory was centered on ESL 
classroom environments, and even local studies have not been performed. In that 
way, it was necessary to adapt the statements proposed in those articles in a context 
where the pedagogical conditions are not the same. 
 
  





9. Research implications 
The findings presented in the current study have important implications for 
teachers on the grounds of designing and implementing listening comprehension tasks 
that included Bottom up and Top down learning strategies, thus the incorporation of 
Bottom up and Top down learning strategies in order to improve the listening 
comprehension skill. In addition, the interaction between learners and tasks becomes 
more active since the procedure strengthens learners‟ participation, involving them 
through the implementation of learning strategies during the process of listening. 
 
Moreover, the research illustrates how the implementations of Bottom up and 
Top down learning strategies in the listening comprehension process need to be 
implemented in order to activate learners‟ schemata, and at the same time be relevant 
enough to the content of the audio script. Also, since the tasks are designed to foster 
interaction, cooperative learning is also promoted. In addition, the sequential 
presentation of the task, in which pre, while, and post-listening stages are considered, 
serves as a guide to aid learners in the gradual construction of mental linkages. 
Hence, learners are able to use cognitive and memory strategies to grasp meaning 












 The applicability of top-down and bottom-up procedures during this project 
provides different conclusions in terms of the participants listening comprehension. 
One of the aspects to contemplate is the influence that instructions have during the 
listening comprehension tasks. In fact, a proper guidance and elicitation together with 
an activation of previous knowledge in the pre-listening stages represented an 
imperative basis in the understanding of the listening activities along the sessions. To 
specify, the learning of bottom-up and top-down strategies through the guided 
implementation of different strategies as inferring, contextualization, and prediction 
allowed the learners to connect previous knowledge with new information which 
facilitated the understanding auf the audio. 
One of the most used strategies by the participants is the prediction strategy, 
together with the activation of previous knowledge in order to understand new 
vocabulary. However, some participants applied top-down and bottom-up processes 
through visual aids in order to memorize language structures, and to contextualize the 
information they were to receive before the audio. Furthermore, the participants 
grasped the meaning of the content of the audio by making associations between 
present vocabulary, background knowledge, and identified key words during the 
listening activity. 
In accordance with the participants‟ answers, in terms of strategies most of 
them indicated to make a connection between their understanding and a context 
during the second time an audio is played. This evidences an association of meanings 
  





found on keywords, as they denoted to be based on the identified general aspects of 
the first time of the audio, and a context identified in the second audio time because of 
more specific identified details. In terms of role-playing with bottom-up and top-down 
strategies, the participants based on employed content of other dialogues as a model 
of the conversation from the audio in the while-listening stage. Thus, the identification 
of general and specific information worked together in order to understand meaning, 
this was possible as the participants made connections between key-words and a 
given context. 
About the students perceptions of bottom-up and top-down, a positive 
perspective in the listening comprehension task is perceived as most of the 
participants argued to feel supported in their understanding of listening activities, 
something they consider to increase their motivation. Other participants found bottom-
up and top-down as a motivational source because of their higher grades, and the 
possibility of integrating the practice of the four skills. As a result, the participants 
argued that bottom-up and top-down strategies are necessary as they raise their 
listening comprehension, and make them become aware about the importance of 
taking advantage on available information to identify specific details. 
About the participants‟ personal definitions about the nature of bottom-up and 
top-down, several similarities in comparison with the theoretical foundation are found 
as some participants related bottom-up in terms of narrowing specific content of 
information, while top-down is associated beyond the concept of identifying general 
information. Thus, a clear identification purpose of the strategies from the participants 
  





is widely associated with their reflection on the steps given along the activities, while 
also revealing awareness because of a given association with previous knowledge. 
Tthrough the inclusion and teaching of effective listening comprehension 
strategies that belong to top-down and bottom-up processes, some participants 
argued to have realized about the relevance that those strategies have for their 
occupation as future teachers. In fact, the performance of afterward sessions where 
the participants used to achieve listening activities without the total facilitator‟s 
instruction, and where the participants were able to share and understand  the 
purpose of the different steps in a listening activity as well, reflects the participants  
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1. ¿Cuál cree usted que fue su nivel de comprensión durante las secciones de 
escucha que incorporaban estrategias Bottom up y Top down? 
 
2. ¿Cómo describe usted su desempeño durante las secciones de compresión 
auditiva? 
 
3.  ¿Qué estrategias utiliza usted cuando está expuesto a un ejercicio de comprensión 
oral? 
 
4. ¿Qué  piensa usted acerca de las sesiones que se realizaron de comprensión 
auditiva? 
 
5. ¿Qué opina usted a cerca de los ejercicios de comprensión auditiva  que se  
realizaron durante estas secciones? 
 
6. ¿Qué piensa usted, de crear conciencia en los estudiantes de la licenciatura acerca 
de las estrategias que se pueden utilizar en el proceso de desarrollo de la habilidad 
de compresión oral?  
 
7. ¿Después de haberse expuesto a actividades de comprensión oral y reflexiones 
acerca de las estrategias que se deben utilizar en dichas actividades, ¿qué 
entiende usted por estrategias Bottom-up y top-down?  
8.  ¿Qué estrategia(s) utilizó usted con mayor frecuencia durante las sesiones? Sabe 
usted a qué proceso pertenece? 
9. ¿Qué piensa usted de que en las actividades de comprensión oral se haga 
reflexión acerca de las estrategias utilizadas? 
 
  







Level: A 2  
Average age of learners: (18-20) 
Number of learners: 7 
 Material: 5 min. Audio “Going Out” taken from ESL 
Aim:  
  At the end of the task learners will be able to grasp specific and general  
  information from the audio. To achieve this, learners will take advantage of      
        top down and bottom up learning strategies such as: 
Bottom up Top down 
Meaning of individual  vocabulary  Focus on conversation themes 
Known words “Ss try to think of 
any vocabulary that they have 
learned”  
General meaning 
Recognizing sounds and identify 
division and  connective speech  
Find main ideas and supporting details 
Hypothesize 
Picking out details  Listening for specific details  
Using features of stress, intonation 
and prominence to help identify 
important information 
Guess from context     
Develop participants pragmatic and 
discourse knowledge. 
Discrimination between  
phonemes 
Improving communicative skills 
focusing on meaning rather than form.  











 Which is the most common place people go on a first date?  
 Do you remember the first time you dated with a person? 
  How was it?  
 Was it a double date? 
  How were you before the date?  
 What did you wear?  
 Where did you invite him/her?  
 Did you go to catch a movie?  
 Would you like to have a date with someone older than you? 
  For instance man with a moustache? 
 Based on the information shared. What do you thing the audio will be about? 
While-listening stage: 
You are going to listen a conversation between two persons about a Date listen to the 
conversation and identify the following aspects: 
 How many people are involved in the conversation? 
 a)  One person     
  b) Two people 
c) Three people  
d) Four people 
 
  What‟s the relationship between the people in the conversation?  
a) Sister and brother  
b) Friends   
c) Parents      










  Where does the conversation take place?  
a) In the living room   
b) In the dinner room     
c) In the laundry room  
 
 What could it be the age of the girl in the conversation?___________ 
 
 What are they talking about? 
a) The girl´s plans for going out tonight 
b) The new movies that will be presented in the cinema 
c) The new boyfriend she is dating  
 
 The people involved in the conversation could be: 
a)  British speakers    
b) American   speakers 
 
 Based on the conversation we can say that: 
a. The girl is going to the library 
b. The girl is going to the theater 
c. The girl is going to catch a movie 
Now listen again and answer: 
 Based on the conversation we can say that: 
a) The girl is going to the library 
b) The girl is going to the theater 
c) The girl is going to catch a movie 
 
 According to the situation, we can say that: 
a. The girl‟s father was informed about her date. 
b. The girl‟s father didn‟t know about her date. 
c. The girl‟s mother told the girl‟s father about their daughter‟s date.  
  





 According to the situation, we can say that: 
a) The girl‟s father was informed about her date.    YES  NO 
b) The girl‟s father didn‟t know about her date.      YES  NO 
c) The girl‟s mother told the girl‟s father about their daughter‟s date. YES NO 
 
 Based on the audio, we can say that: 
a. The girl´s date was a man with a moustache. 
b. The girl‟s date was a man that she considered cool 
c. The girl‟s date was a man older than her. 
 




Post listening.  
Participants are going to work with the partner and look at the following expression 
and Circle F if the expression is usually used by your dad and Circle D if the 
expression is usually used by the daughter. 
















THE LOTTERY TICKET 
Level: A 2  
Average age of learners: (18-20) 
Number of learners: 7 
 Material: 8 min. Audio “The lottery Ticket” taken from Test Your Listening, Imagines taken 
from the same source. 
Aim:  
  At the end of the task learners will be able to grasp specific and general  
 information from the audio. To achieve this, learners will take advantage of   top down 
and bottom up learning strategies such as: 
Bottom up Top down 
Meaning of individual  vocabulary  Focus on conversation themes 
Known words “Ss try to think of 
any vocabulary that they have 
learned”  
General meaning 
Recognizing sounds and identify 
division and  connective speech  
Find main ideas and supporting details 
Hypothesize 
Picking out details  Listening for specific details  
Using features of stress, intonation 
and prominence to help identify 
important information 
Guess from context     
Develop participants pragmatic and 
discourse knowledge. 
Discrimination between  
phonemes 
Improving communicative skills 
focusing on meaning rather than form.  











 What would you do if you found 50.000 pesos and you know who lose them? 
 What would you do if you see a woman who is losing her wallet? 
 What would you do if you are in a restaurant and see a person how left her/his 
mobile phone. 
 What make you annoyed?  
 Are you offering someone a fare? 
 Before you listen to the recording look carefully at the pictures and decide what 
is happening in each one. Think about how you would describe  what is 
happening in a single sentence  
While listening stage: 
Listen to this girl telling her friend about something that happened to her, work 













 Now give answer of the following questions  
1) How many people are involved in this history?   
a) One person    
b) Two people   
c) Three people     
d)  Four people 
 
2) Where does the history take place? 
a) At the hotel    
b) On the bus   
c) At the restaurant  
d) In the park 
3) What is happening to the man? 
a) He did not have money      
b) He lost his wallet  
c) He was annoyed        
d) He was embarrassed 
  





4) Who paid the ticket for the man? 
a) A man name´s Peter    
b) A women name´s July 
c) A women name´s Judy    
d) A women name´s Junie 
 
5) What did the man leave on the bus? 
a) His dog   
b) His wallet   
c) A lottery ticket    
d) His umbrella 
 
6) What did she heart on TV? 
a) The news   
b) The weather  
c) The lottery   
d) A comedy 
 
7) What had she done whit the ticket? 
a) She lost  them      
b) She gave them back  
c)  She kept the ticket               
d) d)  She shared the ticket with her friend.  
 
POST LISTENING: 
The participants are going to perforce the story based on the information heard, 
and change the end of the story. 
  





WHAT IF  
 
Level: A 2  
Average age of learners: (18-20) 
Number of learners: 7 
 Material: 6 min. Audio “What If ” taken from Test Your Listening, Imagines taken from the 
same source. 
Aim:  At the end of the lesson learners will be able to grasp specific and general    
        information from the audio. To achieve this, learners will take advantage of top  







Bottom  up Top down 
Listen for structure Guess general meaning 
Details-picture, linear processing Infer about the participants  
Picture- details, global processing. 
Relate to known words; “ SS try to think 
of any vocabulary they  have learned” 
Predicting 
Focus on the meaning of individual 
vocabulary 
Putting a series of pictures or sequence 
of events in order 
 Looking at the pictures, then listening to 
conversation about the pictures and 
matching them to the pictures 
  






 What would you do if you were a millionaire? 
 Who would you spend your money? 
 Which how would you spend the money? 
 Teaching vocabulary by showing them some different pictures 
 Based on the information shared, what do you think the audio will be about? 
While-listening: 
Listen to a man talking to a child about what she would do if she was a 
millionaire. Tick the things she says she will spend her money  
            
             
                                                             
While listening  
From the pictures choose one thing that you want to have, and support why you select 
this one. 
